Gender development

Definitions: 
Sex: some biological fact about us, such as a particular genetic make-up, reproductive anatomy and functioning, and is usually referred to by the term “male” and “female”.
Gender: what culture makes out of the “raw material” of biological sex. It is the social equivalent or social interpretation of sex.

Sexual identity: an alternative way of referring to our biological status as male or female.

Gender identity: our classification of ourselves (and others) of being male or female.

Gender role (or sex role): refers to the behaviours, attitudes, values, beliefs and so on which a particular society either expects from, or considers appropriate to, males and females on the basis of their biological sex.

Gender (or sex) stereotypes: widely held beliefs about psychological differences between males and females which often reflect gender roles.

Sex typing: our acquisition of a sex or gender identity and learning the appropriate behaviours (adopting an appropriate sex role)
Evidence for gender differences:
Different cultures concerning social gender stereotypes:
· Williams and Best, 1982. Across 30 counties, a high consensus was reached regarding male-associated adjectives, including: adventurous, capable, individualistic, realistic, serious and tough. And a consensus on female-associated adjectives include: affectionate, dependent, fickle, softhearted, talkative and weak.

· Fudaka, Fudaka and Hicks, 1993. In Japan, female teachers were viewed most appropriate for lower grades, whereas males teachers were viewed as those best suited to teach older children.
· Vrugt and Nauta, 1995. In the Netherlands, women in traditional gender roles, who are subordinates, of low ability intellectually are viewed more positively and are more likely to receive assistance.

· Mwaba, 1993. In the developing African society of Botswana, children held traditional gender stereotypes like those found in Western countries concerning occupations.

Within Western culture concerning individual abilities:

· Maccoby and Jacklin, 1974. Mathematical skills increase faster in boys, beginning around age 12 or 13.

· Hyde, 1990. Mathematical skills among girls are higher than those of boys.

· Maccoby and Jacklin, 1974. Male’s ability to perceive figures or objects in space and their relationship to each other is consistently better than that of females in adolescences and adulthood.

· Maccoby and Jacklin, 1974. From preschool to adolescence, the sexes are similar with respect to verbal ability. At age 11, however, females become superior and this increases during adolescence and possibly beyond.

· Maccoby and Jacklin, 1974. Boys are more verbally and physically aggressive than girls, a difference which appears as soon as social play begins around two and a half years of age.

· Durkin, 1995. Women score higher for certain kinds of indirect non-physical aggression.
Evidence against difference in gender:

· Campbell and Muncer, 1994. No sex difference concerning aggressiveness.

· Edley and Werherell, 1995. If all the girls in a school scored 0.5 procent higher than all the boys on the same test, a small but highly significant result would be produced. Statistical significance does not measure actual difference between genders.
· Maccoby, 1980. The differences within each gender are at least as great as the differences between them
Learning Perspective:

Basic assumption: Humans are born tabula rasa and all behaviours are learnt from our experience and personal history. Therefore gender is also learnt.

Traditional behaviourism:
· Children are passive in their upbringing.

· Gender differences are shaped by reinforcement histories. Boys are reinforced for boy-like behaviours, and girls reinforced by girl-like behaviours according to the gender role expectations. (could bring up Thorndike and Skinner and the key concept of “reinforcement”)
· Thus, given appropriate reinforcement, a parent can raise a child of any gender identity wanted.

Evidence: 
· Maccoby and Jacklin, 1974. Right after birth, boys and girls are treated differently, the nurses and parents use different tones when they speak to a girl or a boy, and the infants are held differently etc.

· Fagot, 1978. Boys are encouraged to be independent and active while girls dependent and passive.

· Block, 1979. Parents tend to positively reinforce boys more for behaviours reflecting independence, self-reliance, and emotional control. Girls are reinforced for compliance, dependence, nurturance, empathy and emotional expression.

· Kerig, 1993. Fathers tend to reinforce sex-typed behaviour more than mothers do.

· Smith and Lloyd, 1978. “Baby X” experiments. Adults treat babies according to the gender they believe them to be.

· Rubin, 1974. Girls and boys are often given different toys, have their room decorated differently, and are even spoken about in different term.

· Jacobs and Eccles, 1985. Even though some parents insist that they treat girls and boys similarly, there are hidden reinforcements that the reinforcers may not even be aware of such as telling a girl that did well in math: “you have really worked hard” and a boy: “you are a natural wiz”.

Social learning theory:

· Children are not passive in their upbringing. They actively observe and imitate.
Evidence:
· Bandura, 1961, 1963, 1969. Boys are more likely to imitate aggressive male models than girls are. Children are more likely to imitate a same-sexed model than an opposite-sexed model, even if the behaviour is “sex-inappropriate”.

· A meta-analysis of 172 studies shows that boys and girls may not be treated differently. (note: meta-analysis has high validity and reliability)
· Maccoby and Jacklin, 1974. There are no consistent differences in the extent to which boys and girls are reinforced for aggressiveness or autonomy.

· Wober, 1987. Gender-role stereotypes are portrayed by the media, as well as by parents and teachers.

· Gunter, 1986. Children categorized as “heavy” viewers of television hold stronger stereotyped beliefs than “lighter” viewers.

· Williams, 1986. In three communities, as the amount of television exposure increased, so does the amount of gender stereotype.
Good experiment to cite in detail:

· Bandura, Ross and Ross, 1961. “Bashing Bobo”


Children were prejudged on aggression, and divided to groups accordingly. Each group is exposed to a model, either being aggressive and bash the Bobo doll, or non-aggressive and playing quietly. The children were later given mild frustration arousal and put into a room with toys and a Bobo doll. Children exposed to non-aggressive models were less aggressive than control and the ones exposed to aggressive model were the most aggressive. Boys were more likely to imitate male models and girls more likely to imitate female models. And the boys were more aggressive physically, while girls were more aggressive verbally.



Theory: Learning could take place in the absence of reinforcement, through mere observation of a model. It provides more credible explanation of transmission of violent behaviour and acquisition of gender identity than the traditional behaviourism.


Ethics: Aggression was induced and taught to children. Exposure to an adult stranger’s aggressive behaviour might be frightening to the children.

Methodology: Not completely standardized presentation of model’s behaviour. Impossible to control upbringing although participants were matched for aggression. Bizarre and artificial acts of aggression were shown against a Bobo doll, not a real person. Low ecological validity: lab setting, brief encounter with model, toy taken away to arouse frustration, tell little about everyday situations and effect of repeated exposure to aggressive parents and TV violence. Demand characteristics: children may have thought that they were expected to behave aggressively to please the experimenter.
Gender: Girls are more aggressive verbally and boys are more aggressive physically. Children imitate models of the same sex.

Evidence against Bandura:

· Maccoby and Jacklin, 1974. Children have been shown to prefer imitating behaviour that is “appropriate” to their own sex regardless of the model’s.

· Gunter and McAleer, 1997. Children respond selectively to particular characters and events, and their perceptions, memories and understandings of what they have seen may often be mediated by the dispositions they bring with them to the viewing situation.
General evaluation of the LP theories:

· Theories are consistent with the observation that gender roles differ across culture.

· The theories are supported by lots of experimental evidence (as opposed to the psycho- dynamic perspective). 

· Emphasis the role of environmental factors in influencing behaviour, to the near exclusion of innate (as opposed to the psychodynamic perspective’s sexual drive) or inherited factors (this has been greatly criticized by the biological perspective).
· Does not attempt to explain the origins of gender identity (as the biological perspective does).

Cognitive Perspective:

Cognitive-Developmental:
· Kohlberg and Ullian, 1974.

· Emphasizes the child’s participation in developing both an understanding of gender and gender-appropriate behaviour.

· Children’s discovery that they are male or female causes them to identify with members of their own sex. (Opposite of psychodynamic and learning theories, which say that identification causes discovery of sex.)
· Rewards and punishments influence the choice of toys and activities, but do not mechanically strengthen stimulus-response connections. They provide children with information about when they are behaving in ways that other people deem appropriate.
· The achievement of gender constancy (or consistency) is the most important in development of gender identity.

· “I am a boy, therefore I want to do boy things, therefore the opportunity to do boy things (and to gain approval from doing them) is rewarding.”
· Three stages in the development of gender identity:

· Stage 1, Gender labeling or basic gender identity. Around age of three. Child’s recognition that it is male or female. Fragmented knowledge.
· Stage 2, Gender stability. Age four or five. Recognize that people retain their gender for a lifetime. Reply on superficial signs (such as hair length) to determine gender.

· Stage 3, Gender constancy or consistency. Age six or seven. Children realize that gender is immutable. Girls will still be girls even if she cut her hair short. Same time as conservation of quantity (refer to Piaget for the concept of conservation).

· Predicts that there should be little or no gender-appropriate behaviour before gender constancy is achieved.

Evidence for:

· Munroe, 1984. Concepts of gender identity, stability and constancy do occur in the order described in many cultures.

· Slaby and Frey, 1975. Children with “high” gender constancy show a marked same-sex bias, as measured by the amount of visual attention they gave to the male and female side of screen. (Gender constancy is a cause instead of a result of imitation of same-sexed models)
Evidence against:

· Carter and Levy, 1988. Long before children have attained gender constancy, they prefer to play with toys traditionally associated with their gender.
· Bussey and Bandura, 1984. Long before children have attained gender constancy, they model their behaviour after same-sexed models.

· Bussey and Bandura, 1992. Long before children have attained gender constancy, they reward peers for gender-appropriate behaviours.

· Marcus and Overton, 1978. Growing awareness of gender constancy does not increase children’s preferences for same-gender roles and activities.

· Thompson, 1975. 2-year-olds perform remarkably well in sorting pictures of feminine and masculine toys, clothing and tools.

· Huston, 1983. Even in infancy, both sexes show a marked preference for stereotypical male and female toys.

Gender-Schematic Processing:

· Bem, 1985 and Martin, 1991.
· Gender identity alone can provide children with sufficient motivation to assume sex-typed behaviour.

· Children learn “appropriate” patterns of behaviour by observation. (similar to social learning)

· Children judge themselves according to the traits considered to be relevant to their genders.

· Children acquire gender identity by mixing their self-concept with gender schemas of a particular culture which provides standards for comparison.

· Children with gender identity will actively seek information about gender schemas.

· The more elaborated the gender knowledge a child process, the more strongly he/she will show gender-linked preference.

· “Dolls are for girls” and “I am a girl”, therefore “dolls are for me”.

Evidence for:

· Fagot and Leinbach, 1989. Found link between gender labeling to activity and peer preference.

· Carter and Levy, 1988. Gender schematic processing affects attention, organization, and memory of gender-related information, accounting for gender bias in information processing.
Evidence against:

· Martin, 1993. Children’s preferences of gendered activity emerge before they know the gender linkage of such activities.

· Bandura, 1986. Knowing of a stereotype does not necessarily mean that one strives to behave in accordance with it.
· Reis and Wright, 1982. Boys and girls differ in the extent to which they prefer same-gendered activities, yet no differences were found in the girls’ and boys’ gender stereotypical knowledge.

General Evaluation of Cognitive Explanation:
· Provides useful framework for examining processing of gender-related information.

· Focuses on gender conception, but does not devote much attention to the mechanisms that translates gender-linked conceptions to gender-linked conduct.

· Does not specify the motivational mechanism behind acting in accordance with a conception.

· Lack of clear empirical evidence linking gender conception and gender-linked conduct.

