Year 7 Term 1

	LEARNING OBJECTIVES
	POSSIBLE TEACHING ACTIVITIES
	LEARNING OUTCOMES
	DIFFERENTIATION

	Students should learn:
	
	Students:
	Points to note:

	Speaking and listening

3a&b: to contribute to a group discussion listen effectively

Writing

7a: pupils should learn word classes and parts of speech

Writing

1h: present material clearly, using appropriate layout (ICT)

Writing

9a: the use of writing to explore and entertain – autobiographical writing

Writing

1c: exploit choice of language and structure to achieve particular effects

Writing

2a: plan, draft and redraft

2c: analyse critically their own and others writing

Speaking and listening

3e vary contributions appropriately, clarifying and synthesizing others’ ideas, taking them forward and building on them
	Introduction to unit

· Through discussion, students begin to reflect on their personal development, in this instance starting secondary school.

· What is an adjective? Using adjectives to describe self.

· Students bring in image of them and use it as a title page. Surround image with adjectives they feel best describes them. Students can illustrate/colour the page.

· Students use discussion task and adjectives to begin formulating reflective/personal writing. This can be initiated by – a key moment in your life – your first day at ADT. Students should focus on emotions, using adjectives, verbs and adverbs to describe feelings.

· Using fresh vocabulary, students should craft their own poems, planning, drafting and producing a final polished piece.

· Final poems could be word processed as a class.

· Reading and sharing of poems throughout lessons and tasks. 
	· To draw on a range of experiences to provide a personal account.

· To identify adjectives and use effectively in their own writing.

· To produce an attractive title page.

· To identify and compare key moments of personal experience.

· To write creatively about experience using language features effectively.

· To produce a carefully crafted poem.

· To begin developing an awareness of peers’ work.
	ICT may be used for title page. (1h)

LAP students can use ‘Poetry kit’ in order to expand their vocabulary.

MAP students should extend their writing to avoid flat similies.

Opportunity for ICT (1h) – on screen editing/proofreading. Using Word facilities to improve layout, focus on visual impact.


	LEARNING OBJECTIVES
	POSSIBLE TEACHING ACTIVITIES
	LEARNING OUTCOMES
	DIFFERENTIATION

	Students should learn:
	
	Students:
	Points to note:

	Writing

1b: to use imaginative vocabulary and varied literary techniques

1c: to exploit choice of language and structure to achieve particular effects and appeal to the reader

2a: to draft and redraft their own writing

Speaking and listening

3b: to participate effectively as members of a group, taking into account what others say

1c: to use gesture, tone and pace

Reading

5a: how meaning is conveyed in sound

Writing

1c: to exploit choice of language and structure to achieve particular effects and appeal to the reader

5c: to make use of different presentational devices where appropriate
	Learning and using poetic devices

· Get students to bring in leaves and write down ten adjectives and adverbs to describe texture, shape, size, smell, etc. From these words choose three and extend into similes.

· Write a poem entitled ‘Autumn’ in two verses incorporating the similes.

· Take an effective opening line from a student’s poem; get other students to contribute subsequent lines building up a class poem.

· Perform class poem, possibly using sound effects. Final version may be recorded.

Onomatopoeia

· Consider noises of different objects – bacon frying, wind blowing, leaves under feet, dog barking, etc

· Define onomatopoeia – the use of words that echo their meaning in their sound

· Write onomatopoeic shape poems on a chosen subject


	· To define and use similes

· Produce a carefully crafted poem including similes, entitled ‘Autumn’.

· To devise a class poem.

· To perform a poem.

· Identify onomatopoeic words.

· Produce an onomatopoeic shape poem in Microsoft Word.


	MAP students should be writing more complex similes.

Interactive Whiteboard could be used to facilitate class poem. Drafting can take place on the board then rearranged when order is chosen

Define roles within differentiated groups to ensure appropriate participation by each member.




	LEARNINGOBJECTIVES
	POSSIBLE TEACHING ACTIVITIES
	LEARNING OUTCOMES
	DIFFERENTIATION

	Students should learn:
	
	Students:
	Points to note:

	Writing

1d: to use a range of techniques and different ways of organizing and structuring material to convey ideas, themes and 

characters

2b: to judge the extent to which any or all of these processes are needed in specific pieces of writing

Reading

1a: to explain how the choice of language and style affects implied and explicit meaning

1g: how language is used in imaginative, original and diverse ways

Speaking and listening

3b: to participate effectively as members of a group

Reading

1g: understanding how language is used in imaginative, original and diverse ways

LEARNING OBJECTIVES


Students should learn:
Reading

2b: the characteristics of texts that are considered to be of high quality

1b: to discuss and analyse alternative interpretations, ambiguity and allusion.

1d: to identify the perspectives offered on individuals, community and society.

Writing

1b: to use imaginative vocabulary and literary techniques

5c: make different use of presentational devices where appropriate 

7e: the use of appropriate grammatical terminology to reflect on the meaning and clarity of individual sentences 


	Metaphor

· Brainstorm adjectives/verbs that describe the physical appearance/movement of a swan or dying tree.

· Write a short poem about the swan or tree in planning books. The subject may only be referred to as he/she.

· You can now tell the class they have really been writing an extended metaphor poem about a ballerina or old person. Some students may need to redraft their poems slightly.

· Define metaphor through these poems and give further examples.

· Read ‘The Sea’ by R.S. Thomas. In groups/pairs discuss how Thomas uses metaphor to explore different aspects of the sea.

Personification, assonance and alliteration

Define terms and teach through examples and or poems.

 Similes: ‘A man of words’ Young Dragon Bk of Verse, ‘An Emerald is as Green as Glass’ C Rossetti, ‘Bats’ DH Lawrence, BOOK?

Metaphors: ‘The Sea’ RS Thomas, ’A Summer Evening’ P Shelley, BOOK?  ’Caged Bird and Sky Bird’ Leslie Norris, ‘As She Lay Dying’ Randolph Stow, ‘Thunderstorm’ WH Davies. All from Young Dragon bk of Verse.
POSSIBLE TEACHING ACTIVITIES

Personification: ‘Winter’ Percy Bysshe Shelley,

BOOK? ‘Storm’ Roger McGough, ‘Is the Moon Tired’ C Rosstetti, ‘Night Cloud’ Amy Lowell

Developing a Written Response to poetry

· Students should be given, regardless of ability exposure to pre20th century and modern poems. You can approach the poems in any way you choose. Students can begin with short comprehension type questions and eventually progress on to writing more detailed discursive responses.

· ‘December’ by Robert Southey. See worksheet on this poem or ‘Cambridge Poetry Workshop KS3’ p44.

· ‘Ozymandias’ Shelley. See worksheet or ‘Poems from the Past’ p99

· ‘Time’ Shelly. See Ozymandias worksheet or ‘Poems from the Past’ p95

· All students should be given the opportunity to write an essay on a pre or post 1914 poem. This can be structured according to ability

· Advanced Tier students should be producing extended essays comparing two poems on the same theme or by the same poet.

· Explain how Shelley portrays time in ‘Ozymandias’ and ‘Time’. Use quotations from both poems to support your ideas.
	· Produce a list of adjectives and verbs appropriate to the subject.

· Write an extended metaphor poem.

· Extend students understanding of metaphor and writers craft through the study of ‘The Sea’.

· To identify and use poetic devices.

LEARNING OUTCOMES

Students:

· To consolidate students knowledge of poetic devices.

· Understand writer’s craft and identify effects created.

· Write a carefully crafted poem drawing on full knowledge of devices.

· To analyse meaning and writers craft, the effect of poetic devices.

· Extract quotations to support analysis.

· To compare and contrast poetry, producing a carefully crafted and analytical essay with effective use of quotations
	LAP students use a thesaurus or ‘magnetic poetry’ set to extend vocabulary.

More able groups can be taught a number of these devices through riddles. Make up some of your own and get students to write their own once they have understood their purpose and effect. For example: My ribs are always bare and visible,

In the morning I cough and splutter as I feel, 

The warm welcoming heat soars through my veins,

I hiccup and gurgle before I eventually settle down to a snug sleep.

What Am I? A Radiator

DIFFERENTIATION

Points to note:

MAP students should be set challenging essay questions. Opportunities for background research should also be used to enhance their essay.

Define parameters for internet research; examine backgrounds of Shelley etc.





Glossary of Technical Terms

	Alliteration: The repetition of consonants in a line of poetry or in closely adjacent lines.

Assonance: The repetition of a vowel-sound in the same line or closely adjacent lines, as in the line "Full fathom five thy father lies," in which              "fathom" and "father" and "five" and "lies" have paralleled vowel sounds.

Ballad: A narrative poem written in four-line stanzas, rhyming abcd or abab.

Blank Verse: Verse that does not rhyme, usually written in iambic pentameters. 

Consonance: is the repetition of a pattern of consonants within words in which the separating vowels differ, as in the pairs "leaf" and "loaf" or "room" and "roam."

Diction: The choice of words a poet makes to create a particular effect or tone.

Dramatic monologue: A poem in which the speaker is a persona created by the poet; the speaker’s character is revealed unintentionally through his or her attitudes in the dramatic situation.

Enjambment: When the sense of the line carries over to the next line.

Free Verse: Poetry that disregards the traditional disciplines of rhyme and metre and relies on the nature of the content to create the form or shape of the poem.

Lyric: Originally a song sung to a lyre, but it has come to mean a short poem that expresses the poet’s feelings and ideas.

Metaphor: A comparison implied or stated between two usually unconnected objects.

Narrative verse: Verse that tells a story.

Personification: Describing inanimate objects in terms of people and animals, as if the object had minds or feelings.

Register:

Simile: A comparison for the purpose of explanation, allusion or decoration that uses ‘like’ or ‘as’.

Sonnet: Petrarchan or Italian sonnet Divides into an octave (eight lines) and a sestet (six lines); the first part rhymes abbaabba, and the second part cdecde (sometimes with only two rhymes, cdccdc). Ordinarily, the octave establishes a problem or situation that is resolved in the sestet.   

             Shakespearean or English sonnet 

Divides into three quatrains (four-line groupings) and a final couplet, rhyming abab cdcd efef gg. The structure of the English sonnet usually follows the Petrarchan, or explores variations on a theme in the first three quatrains and concludes with a couplet. In sonnet sequences, or cycles, a series of sonnets are linked by a common theme. Though sonnets began as love poetry and were introduced to England as such by Thomas Wyatt, Donne, Milton and later writers such as Keats, Dylan Thomas, and E. E. Cummings extended the form to other subjects and other structures.

Onomatopoeia: The use of words that echo their meaning in their sound.

Ode: A long lyric lyric poem which deals with a serious subject in an elevated style. The regular or Horatian ode is characterized by an regular organization of stanzas, and by the impassioned praise of a person or thing (art, for instance, or an abstract concept such as duty).

Stanzas are to poetry what paragraphs are to prose. They are groups of lines that have been separated from other groups of lines in the poem.

Tone: The prevailing feeling or attitude behind a poem.
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