Melvin Wayne Edwards

Student Teacher Journal

Fall 2004

Week 1: August 25-27


It was the first time maybe ever that Norman Public Schools started their school year after OU began its own.  

Classes began on a Wednesday.  I managed the day before to come in and meet Dr. Takanao, my participating teacher at Norman High School North (referred to as Norman High or simply North later in the text).  She is a native French speaker from Colmar in Eastern France.  At first I had been a little concerned about this, having heard the stereotypes about European teachers.  In Europe, a somewhat medieval style of instruction is often predominant; teachers consider themselves the kings of the classroom and they are to be obeyed and any student who decides to not put forth the effort are disciplined or sent to alternative schools intended for votech learning rather than college preparation.  This of course is a stereotyping, and I had already realized this and gotten over it before meeting mon professeur.  

The school year starting later than OU’s was actually a good thing too.  I was able to see the first day of school and observe how a teacher with around 17 years of experience initiates her first contact with students.  The first day began with a syllabus, and clarifications about other certain classroom etiquette.  Norman North had no explicit policy of tardies, so Dr. Takano had actually made one.  She passed out small obviously fake, laminated copies of Euro bills: 5€ to 200€.  Students would receive these every nine weeks and be allowed to use them when they needed to “buy” a trip to the restroom or locker, or in the case where they were tardy.  Euros saved until the end of the nine weeks also gave bonus points to students, thus creating a mild form of negative reinforcement.  

Another practice that is common to our classroom is Bellwork.  I haven’t observed a teacher yet who did this, but I find it quite nice.  More or less as soon as each class begins (and after announcements are made at the beginning of first hour), students are asked to do a small, timed exercise to get their minds engaged and to help reinforce already learned material.  This also serves as time for the teacher to take role and organize a little bit more right before beginning.

Dr. Takano’s daily scheduled for the Fall ‘04 is as follows: 

	1st Hour 
	8:45 – 9:45
	French I

	2nd Hour
	9:50 – 10:44
	French I

	3rd Hour
	10:50 – 11:44
	French IV,V

	Overtime
	11:50 – 12:10
	

	Lunch
	12:10 – 12:50
	

	4th Hour
	12:55 – 1:49
	Planning Period

	5th Hour
	1:55 – 2:49
	French I

	6th Hour
	2:55 – 3:50
	French III


Overtime is a small period meant for use by students to get a little one-on-one help from individual teachers and assigned by teachers for the students to make up quizzes and tests or just go over missed work.  Dr. Takano’s Planning Period is also pretty cool since it is situated in such a way that a long lunch is also very possible from time to time.  As far as the actual “planning”, Dr. Takano’s Planning Period is also very important to her, and she does a lot of intense focusing on upcoming activities for the coming weeks.  So I actually try to give her her privacy while she plans and not disturb her then.  

Norman North also has an additional schedule used for Assembly and Pact Chat Days:
	1st Hour 
	8:45 – 9:34
	French I

	2nd Hour
	9:50 – 10:29
	French I

	Assembly; Pact Chat
	10:35 – 11:05
	

	3rd Hour
	11:10 – 12:00
	French IV,V

	Lunch
	12:00 – 12:50
	

	4th Hour
	12:55 – 1:49
	Planning Period

	5th Hour
	1:55 – 2:49
	French I

	6th Hour
	2:55 – 3:50
	French III


Assemblies happen of course for various reasons and at various times.  Pact Chat is part of a mentoring program that the high school has had for the last four years.  Once a month, students, along with other peers of the same grade, meet with an assigned teacher to discuss different things about the school and other related issues, such as drugs or school policies.

As far as the classes themselves, everything was pretty interesting.  Like many beginning classes, most of the students in the three French I classes were Freshman, and so greetings (Bonjour !  Ca va ? Comment tu t’appelles ?, etc) were the basics for the first week.  French III and French IV/V are interesting classes with quite a range of skill levels.  (French II is taught by an additional teacher.)  For fourth and fifth year class, Dr. Takano also uses the same book in a two-year cycle.  Depending on when the students enter the class, they would learn about either the beginning or later half of French History first and then the other part during the second time through the class.

Week 2: August 30-September 3

My first almost full week of class was educational for me.  The reason that it was less than a full week was because of me catching something that put me in bed all Thursday.  That same night was also the Norman High and Norman North High School football game in the OU Memorial Stadium, and though I didn’t observe any of it, this too proved to be educational.

The night before the game, Norman had erupted into a city civil war.  There were eggs and toilet paper thrown all over the city.  BB guns, along with the eggs, were also used on passing car.  Unfortunately, the war migrated north and ended up in the neighborhoods of the students from Norman North.  When the Norman Police Department had to dispatch most of its officers to that one section of town, it was the students from Norman High that were mainly arrested.  The ones from North just hid it the houses of their friends since the neighborhood was filled with families whose children attend Norman North and whose parents vouched for their children’s friends. 

The next day, the fight moved to the football field where Norman High barely managed to win thanks for a refuted recovered fumble.  Afterwards however, a sea of orange flooded the field as students charged their North counterparts with cursing and spit.   Like I said though, I wasn’t there.  I heard about all of this from a Special Ed teacher who was just totally disgusted with such insanity.  She went on to talk about how the students were not punished and how that there are way too many things in Norman Public Schools (NPS) that are allowed that breed that type of stupidity.

As for teaching for that week, nothing was really changed by the tremendous extracurricular events.  The classes continued to explore different ways to say hello and how to count to thirty in French I.  French III was going over vocabulary and culture concerning the French and their vacations.  French IV/V had started studying prehistory and its relationship to France, such as Lascaux.

Another interesting thing to note is the Mardi Immersion Totale.  As she explained, Dr. Takano had already attempted to do her classes totally in French, but found this only left the students in such a terrible state of disequilibrium that learning was greatly impaired.  The solution that she now practices is speaking only in French every Tuesday.  

This first Tuesday was in fact the fifth day of classes, and Dr. Takano and I had not informed the students that we would be doing this.  (I, in fact, was not aware of it even until that morning.)  To try to help the students whose faces were soon colored with confusion, Dr. Takano had me explain—in French of course—what we were doing.  Coming from the other side of the equation as a native English speaker learning French, I sometimes find that I have a better idea of how students will react to being spoken to in French and how to facilitate their learning experience as I can somewhat better discern what would falling into their I+1 comprehension level.  Cognates are of course the key to help the students a lot with this.  The main expression that I said repeatedly that day was « C’est mardi.  C’est Immersion Totale…  Immersion Totale… Aujourd’hui, juste français.  Pas d’anglais, juste français. »  In general, students either were able to catch on or received help from their classmates who explained to them that every Tuesday would be totally in French.

Week 3: September 7-10

With Labor Day and my birthday being on Monday, this was another short week.  However, it was also the first week that Dr. Takano allowed me to teach a full day, two in fact.  The material was easily enough organized; Dr. Takano had already arranged when all the material for that chapter would be presented and thus all I had to really do was prepare how it would be presented.

This again was another interesting thing to note about Dr. Takano.  From later meetings with other associates in our field in the Norman area, I have found somewhat polarized feelings concerning Total Physical Response Storytelling (TPRS).  Many of our fellow professionals in Norman are just totally again it and from other reports that I have heard our local administration feels the similarly.  Dr. Takano on the other hand was quite curious about the method and actually encouraged me to try it.

Considering the curriculum used at Norman North, however, as with immersion experiences, TPRS can be a little difficult.  The material is designed to take somewhat of a Grammar-Translation Method with some of the principles of the Direct Method incorporated.  This said, the material is not designed so that one can readily create the stories that engage the students and get them into the material.  Vocabulary is very limited to personal expressions, such as « Je suis… D’où elles sont ? », and very short on less passive action words that are the basics for TPRS.  Despite this, I created a small skit involving two students in each of the French I classes (nos acteurs) who pretended they were on the phone and would describe themselves using the vocabulary as their audience of directeurs would lead them.  I also intentionally picked a boy and a girl and accidentally would slip and say something about a “boyfriend” or “girlfriend” just to make the class laugh and sit up and listen a little more.  On the following page (Form I) is the lesson plan with modifications indicated on it.  Most of the modifications were done as necessary by time restraints.  As I said above, organizing wasn’t too hard as it was only two days worth of material, which had already been selected by Dr. Takano.  She also always took role and set the timer for the Bellworks, so I wasn’t completely in charge of everything.  All in all it went really well and gave Dr. Takano a lot of trust in me that would later be needed.

Week 4: September 13-17

My first full week kicked off with me getting to teach two more days of French I and a day of French IV/V.  (See Form II on the following page for this week’s Lesson Plans.)  For the former, counting was the main thing on schedule with a lot of review on the other subjects, especially grammar and exercises dealing with such.  While they had been doing some complete sentence writing during Bellworks (Mise en Route), the exercise and Autobiographie on Tuesday really got them more into it.  I was also given the assignment of grading the Autobiographies since I had assigned it.  Dr. Takano had been doing most of the grading herself since she was wanting to try to memorize all the students’ name.

French IV/V was also fun to teach, and I got to do this on Thursday.  I had already mentioned to Dr. Takano how that I really love history, and while I didn’t get to teach the section over Vercingétorix, a French Celtic hero from Roman times who was from my part of France, I did get to teach the literature section over De Bello Gallico written by Julius Caesar during his conquest of France.  To begin, I did a long overview of what we had already studied in that chapter: basically the written history of France, from the founding of Marseilles by the Greeks to the invasion of Attila the Hun and how he plunged most of Europe into the Dark Ages.  With all this as the backdrop, I then went into the text and let them read the sections of Caesar’s memoirs translated from Latin into French.  It was pretty cool and I feel that I really got the students’ attention.

French III was the only section that I didn’t get to teach at all that week.  Dr. Takano continued their short study on Acadie and the Acadiens (Canadian ancestors of the Cajuns) and also started a section on la Météo.  

As a finally note, I also went to a Department Meeting during lunch on Monday and a Foreign Language Advisory Board meeting (F.L.A.B. for short) after school on Tuesday, both with Dr. Takano.  The Department Meeting covered things like money allotment and activities.  It was good also in that I was able to meeting some of the other Foreign Language Teachers at North.  At this first meeting, the teachers joked a little about how that FLAB should be called SLAB, and I did not quite understand until the next day.

The FLAB meeting was held after school at the Norman Public School (NPS) Administration Office.  I was actually the first to arrive except for Mrs. Nations, the Administration Advisor.  (I am not sure if I have her title correct.)  The meeting was basically about the problems and needs of the Foreign Language Teachers in NPS, and a small presentation to demonstrate a teaching technique was also given by one of the teachers.  Through it all though, I began to see why my fellow educators were calling it SLAB.  Since there are only three or four French teachers in Norman and two Latin ones, the meeting was mostly about what was going on in Spanish classes and other issues that were related to them.  Dr. Takano did remind Mrs. Nations about the need to restart the French program in Middle Schools also, but I am guessing that that is something they had already talked about because the conversation about it was a little short.  Afterwards, Dr. Takano, who was actually the only official non-Spanish teacher present, told how that that was the last time she would be going to the meeting...

Week 5: September 20-24

Dr. Takano let me take it somewhat easy this week since next week was going to be totally under my control.  Looking back, I can see how this was a good thing since I was going to be rather stress the coming week.  French I had their first test, which included an oral section that we both played from a CD and part of which we repeated to them with Dr. Takano and me taking different parts.  French III continued with the weather and also with a small section of Le Petit Prince.  I had never read this and ended up borrowing a copy from Dr. Takano.  Finally, French IV/V continued with the pre-Dark Ages presented in chapter 2.

Another interesting issue came up too that had to do with modifications.  Even though I wasn’t teaching that week, Dr. Takano was having a little bit of trouble finding what to teach since she was trying to reserve plenty of material for me.  This threw her off a little in a couple of classes and really confused me when she started teaching what I had thought was assigned to me.  As it turns out, she was planning on only having me review part of the vocabulary for French I and not present it as new material.  There were also some exercises that I really liked that ended up falling in her finally day before giving me control.  After thinking about it, however, this was all in all good especially after I realized how much I would have to do soon.

Week 6: September 27-October 1

Ah, the humbling reveling of controlled chaos that fills one in a position of authority of so many young minds.  I am writing about my week teaching of course.  The air was filled with a very interesting mix of wonder and anxiety.  Yeah, it was fun.

As I had already somewhat experienced while teaching French I on other days, I only continued to find that I get better at teaching a lesson as the days goes on.  Sad as it is to say, the 1st hour French I class had to put up with me trying to juggle the lesson plans while my last French I class during 5th hour experienced a very smooth and orderly run of things usually.  (This can be seen on the video—taken during 1st and 5th hour—though please forgive the intervention of Dr. Takano.  Something important had pulled for several minutes out of the video.)  Part of the transition was also beyond my control as students would often just be half-asleep during first hour.  I really wanted to bring music to play for them, but with the insanity of everything else happening, I would usually forget.

Overall, control of the classes wasn’t too bad.  The students gave me a higher level of respect than a substitute, I found, but some of this was due to the presence of Dr. Takano I think.  She was gone during two days.  On the first, there was a substitute, and they acted quite fine; on the second, Dr. Takano was there, but was doing her day of hanging out in the teachers’ lounge.  Several of the clowns tried to act up a little more that day, but it just taught me about needing to discipline.  It is very easy for me to get so tied up in the material that I can forget to discipline.  Generally speaking though, I had a pretty good run at keeping their attention, and everything flowed together.

Using TPRS was also a ball.  To incorporate it into the curriculum, I actually used common in-class expressions, since most of the basic material in a French I class is interpersonal and not very suited for “story telling”.  Each day that I taught this week, I would have the class get up and practice motions that were associated with expressions, such as « Allez au tableau.  Ecoutez.  Prenez une feuille de papier.  Ouvrez vos livres à la page… »  (see Form III found several pages back with Form II).  I also used TPRS additional times both to create an opening demonstration of être au pluriel (three groups of students acting like they were in the cafeteria talking bad about each other, ex.  « Ils sont stupides. ») and as just a fun way to revise class subjects in French, i.e. les mathématiques, l’histoire, l’art, where two students would pretend to be snobs and brag about which subject they adored as the students in the audience called them out from the book.

I did have some trouble with French III doing TPRS.  I tried it as a way to introduce the new vocabulary and found that the students didn’t really make any connections with it and were getting easily bored.  (One of the acteurs even tired to take a nap.)  Such, though, can often be a problem with book lead instruction since it does not always seem relevant, and I had difficulty making it so.

Modifications were everywhere too in my lesson plans.  The following page (Form IV) shows a more or less finalized version of my plans.  I printed them out maybe three times, making modifications on them in pencil, and continually edited them electronically.  The end is what you see displayed, and I decided to show some of the final changes.  I know that it is not as beautiful as the lesson plans that they try to teach us at OU on which you have objectives written everywhere, but for me, the objectives were to teach the material referred to—either by page number or specifically sited—on the lesson plan.  Also, as I was just student teaching, I was only in control of the arranging of lesson materials for brief windows of time.  My tactics will definitely evolve with more responsibility.

One of the biggest changes, however, was the rescheduling and shifting in French IV/V.  At first, I had decided to spread the chapter out over four days with a small grammar lesson on various verb tenses at the end of each class.  Well, despite supposed readiness, I found myself suddenly stuck about how to go about explaining everything thing to the kids.  But this was not a constant thing.  Some of the tenses they would tell me that they already knew them too well, but them might suddenly stumble over them.  (French III had similar problems when I did a couple of tenses with them.)  So I was thrown off almost everyday when we reached this part of the lesson.  These problems, when paired with my amazing ability to explain history—something that can use a lot of class time—left me without enough time to do enough exercises over the tenses.  Finally, Dr. Takano suggested that I modify my plans to have a historical movie for them on Friday and just have a verb day.  
Both the students and I were saddened by this, but it turned out for their good.  We really hit the verb tenses hard and did some good exercises over them.  (One was also for a grade.)  With new focus on the subject, it began to become more apparent what part the students were still struggling with.  One girl actually even began to cry.  (Dr. Takano told me later that that was not her first time to see the young lady cry because of this type of material.)  I continued, though, and kept trying to explain and provide individual support and scaffolding as the others who understood better began their assignment.  I did the whole time line thing and then with a sudden burst of genius even wrote a story of several sentences on the board and then translated it into English to let them see how the different tenses related to those in English.  I then encouraged the students to stay during Overtime and finish it with my help.  Two did this including the girl who had cried.  Although I felt like I had almost been facing the task of teaching this completely unprepared, I was able to help some of them really get it for once.  One of guys especially understood my logic behind it and really loved the way I taught it.

The week passed well and learning did occur I am happy to say.  During the previous week I had designed a seating chart to help me take role and award points to the students for participation.  (See Form V following page for example seating chart.)  I also did my video taping during first and fifth hour in order to see the difference between how I teach a lesson the first time and how I do it after practicing.  (See Form VI on the page after next for a copy of the Video Disclaimer and as an explanation for the appearance of Dr. Takano, during lunch I had been trying to get through to some one on my cell phone for something very important.  The line was busy and I wasn’t able to get a hold of them until they called me during Bellwork.  The two minute conversation lasted too long and thus the appearance of Dr. Takano to cover half a minute or so for me.)  It is incredible thinking about the fact that I might have to do that for a complete year one day, but then of course I would have control over everything and also hopefully would have developed a year long plan more or less for it all.

Week 7: October 4-6

While observing at Norman High before graduating, by chance, I had spent a lot of time observing students just doing activities, such as art projects.  Needless to say, I really enjoyed Dr. Takano’s more lecture-oriented style, but she too had plans for some projects.  Some were beginning around this time in French III, but it was the French I project that I worked with more.  Students were going to have to do a project something akin to a research paper over a specific French-speaking country, but it would be only a smaller assignment of maybe seven pages.  Several pages would have multiple paragraphs telling about a subject, such as history and a famous person from the country, and several would have either a hand-drawn map, a drawing of the country’s flag, or other things.  Much of the research for all this, however, had to be done in the library, so the following week, French I classes would go there and use the computers and other reference sources.

This week was also just relaxing in general for me.  Dr. Takano was really nice to me, and the biggest thing that I had to do to help her was finish grading all the homework from the week I had taught.

Week 8: October 11-15

It was a short week because of Parent Teacher Conferences.  French I did have their time in the library, but only after a test.  Dr. Takano had me do the review using a game show like video that went over want had been studied.  French III was reviewing negations, and French IV/V was actually going back a little to some material that was before the chapter that I had taught.  In fact they had been due for a test the week I was teaching, but Dr. Takano did not want me to have to worry about it or have it taking up some of the time that I would be teaching and so she put if off until a week after I finished.

By chance, I also got a send off from Norman North.  That Friday was the monthly French Club Party.  It was good and a nice way to say goodbye.  On top of that, my girlfriend from Colorado was there to visit, and so she came to the party at lunch as well.

Week 9: October 18-22

This was the week I missed due to placement problems.  The placement advisor was out of the office a lot that week, thus everything was delayed somewhat.  After we did manage to get together, there was also the problem of the rest of the state having its Fall Break and thus taking away Thursday and Friday from us for contacting different schools.  
We were considering several types of schools that might possibly be located in the metro area.  Several were middle schools with French programs, and we were also looking into the possibility of finding maybe even immersion classes or schools.  With zero response, however, we went back to Norman and Madison Elementary.

Week 10: October 25-29

Wednesday of this week, it was finally confirmed where I would be able to student teach.  What and how, though, were still somewhat eluding me.  I was to work at Madison Elementary.  I had asked specifically for this school, both because I already knew that it had an excellent ethnic diversity and because I also knew some of the students who go there and their families.  

My first visit was after school.  During a staff meeting, the principal, Dr. Melvin, and the gifted and talented teacher, Mrs. White, spoke with me while the different grades conversed together in groups.  Although it is true that this is Dr. Melvin’s first year here, I believe that I am the first language student teacher to have ever come to Madison.  Most are sent to McKinley and Wilson, I guess.  Neither of assisting faculty had very much of an idea what to do with me. I was reeling somewhat from the idea of "how" I was supposed to teach as I had not experience applying my subject to lower graders and as it is somewhat treated as a secondary subject unless focus is really placed on it, such as in the case of immersion schools.  Talking with them, however, began to make the wheels of my mind turn.  After the two and a half hour meeting on Wednesday, the whole idea was starting to come together a little and it continued to become more solid on the following days.  I even started writing something out to maybe give to the teachers to give them an idea about the whole thing.  (See Form VII on the following two pages.)
The following day, I went in a little after 7:30am.  Below is a basic schedule of the hours of Madison Elementary.

	7:30 – 7:55
	Morning Activities

	8:00 – 8:15
	Morning Assembly (‘til 8:30 Fridays) 

	Planning Period 
	During PE/Music

	2:35
	Bus Riders leave 

	2:45
	Everyone else leaves


Morning activities include, Breakfast, walking in the gym for second and third grade, Madison Morning Media Mania (games in the library), or just going to individual classrooms.  Also, teachers usually stay ‘til 5pm or later.  Mrs. White has breakfast duty on Thursday and Friday, and I, of course, helped.  A large part of Thursday was spent helping one of the music teachers with a computer issue and going to planning meetings, which they happened to be having for each grade that entire day.  I also took a good bit of time on Friday just to start getting to know how everything worked at the school and volunteering to help with centers or whatever in different classes.  Mrs. White also surprised me when she asked me to teach several of her gifted and talented classes.  Yeah...  I did something between a culture lesson and a very small TPRS one.  (See Form VIII following page.)  Having given several free French classes to OU students, I did have a basic idea in my head about a quick TPRS lesson I could use.

Friday was also the first time in a long time that I dressed up for Halloween; I was a hippie.  
Week 11: November 1-5

Getting oriented was the name of the game this week.  Mrs. White, who is gone most Mondays, Tuesday, and Wednesdays as she works halftime at Roosevelt, gave me several lists of the times when the classes are either in computers, PE/music, or lunch, and I assembled them into a combined weekly schedule (Form IX on the page after next) that I used to determine when was the best time to go see the teachers in each grade.  It felt a little weird, just going into a classroom and telling each teacher that I wanted to take over her class for thirty or so minutes a week.  The teachers in second grade, furthermore, had left the meeting the week before early and had not heard Dr. Melvin introduce me and tell about what I was going to do.  It felt especially awkward having to introduce myself like that, but go over it.  (One of them though had a student teacher with whom I had taken several classes, so that opened the whole thing up a lot more smoothly.)  I felt really pressured about getting everything perfect with classes scheduled for everyone, but wondered if that is completely necessary.

Morning assembly was fairly cool.  I won’t have imagined that each morning before everything starts the entire school meets in the gym and hear the announcements together and stuff like that.  It creates an interesting atmosphere though, and I do not mind going.  

Dr. Melvin is too busy too I discovered to help me very much.  (She was even gone for the first day and a half of the week.)  I was trying to organize my ideas like crazy about several things that I could do with the kids and put it all on paper.  (Again, see Form VII from several pages earlier.)  I also worked on organizing my possible lesson plans for the kids so that I would be better ready in case I get to teach some more to anyone.  (See Form X for Lesson Plans on following pages.)  A lot of time was spent in helping with centers and stuff.  That is pretty fun in general, and I enjoy just hanging out and being a male figure for the kids to look up to as I help them with their homework and everything.

With doing the some of the gifted and talented classes this week, I also was able to teach a few other classes.  At first, since I was having trouble deciding what I could teach the young ones, I was thinking about doing lessons with lots of culture.  This of course went over pretty well, but I am of course really in this for the language aspects and knowing my love for TPRS I was wanting to just jump in and scare the students with a mostly French French lesson.  Mrs. Pounds, one of the third grade teachers, agreed with me.  As the head teacher in the school, she is more or less the vice-principal too, and had had experience living abroad, such as in Egypt, I was told.  Receiving such encouragement I did.  When I meet her class, the first lesson primarily was in French and the kids loved it.  Thus my cultural lesson was more or less abandoned to give way to lesson more focused on sharing the language—with small bits of culture mingled in them.

Week 12: November 8-11

I am currently sitting down it is Monday morning, and I am thinking about the lesson plans.  What is my goal in all this?  I know I can just go in and do a lot of TPRS to the kids, but are they really learning?  

This troubles me somewhat.  I want to teach French, but I am worried that I am mostly just teaching an appreciation for culture and language.  Sigh...  Cultural and linguistic appreciation, though, is a good thing to install in America’s youth.  This will probably also be those who will actually acquire some metalinguistic skills from all of this.  It is still a little difficult though considering how what you are instructing will not be reinforced, but we need to start some where.  Okay, back to making lessons!

Later...

By now the teachers have had more time to consider the idea of me giving the French lessons and where they might be able to fit me in on their schedules.  The number of lessons that I taught was greatly increased from the week before, from two in-class lessons to eight.  I also made a calendar to help me keep track of whom I was teaching each week and also what lessons had been taught to them.  (See Form XI & XII.)  I also made a sample weekly schedule to show the few teachers who had not talked to me about French Lesson when I would be available for when they might like for me to do.  (See Form XIII.)  I did not teach the gifted and talented classes, though.  Mrs. White was going to be absent the following week and so we agreed that I would teach them all on the following week while she had them this week.
I got off Friday thanks to Parent Teacher Conference.  

Week 13: November 15-19

It baffled me at first, but maybe after a day of trying it I can see some of the wisdom that the teachers are demonstrating in using small group sessions.  Part of my confusion arose simply from the fact that I was already in somewhat of a state of disequilibrium doing this type of instructional transition, i.e. moving from the commonly accepted classroom form of teaching to suddenly floating about in an elementary school acting as a subordinate specialist.  When I thought that I was finally starting to understand what my role here, something happened to expand it.  Two teachers working together, independent of the other teachers, decided that I could best help their classrooms by performing another function: small group instruction.

Yep, I had almost collected myself when they asked for this and frankly I was again launched into a flurry of disappointment and confusion.  But slowly I realized that it was something, while still yet not “traditionally orthodox”, good.   Small group sessions: a mixture of mentoring and teaching.  So yet again, I am learning something new.  

The teachers are furthermore using still yet wisdom in how they are sending the kids.  While they are sending those that do need some personally time in a smaller group—some perhaps also with a male figure—they are also sending a good spread.  They are sending a mixed group of both attention-hungry and content.  Of those who are both easily distracted and those who are quite focused.  It makes for a good dynamic where not only am I somewhat mentoring the kids by giving focused attention on a smaller group, but where also the other students are helping to model desirable behaviors.

A little after writing the above paragraphs, I went to morning assembly.  Afterwards I discovered one of my small group guys hanging around in the restroom and waited with him for his class to come out of the gym.  He had been one of the more distractible of my students, constantly changing position and had even laid on the table in the library we were using for a little bit.  (In that case, since it was just him and one other student, I had decided to ignore his behavior as it didn’t hinder the other student.)  I hadn’t been too sure about whether or not I had had any influence on him at all, but as we waited he asked me in a maybe shy way without looking at me, if he was going to get to come learn more about French.  

I could not help smiling.  He had realized what the lesson was leading towards, and it really blessed me.  In his life I am making a positive influence.  It may be mostly a social influence, but some of what we did touched him and that’s our job.

This week was full of other things too of course.  Amongst these was something that I had already been thinking about.  Frapper in French means to hit, and I had been using a small, comical skit about conflict in the family.  (See Lesson 2 on Form X.)  I had realized that this was not the greatest thing to be teaching young children, about hitting I mean.  Well, the end of it came after Dr. Melvin saw the skit.  She advised me about changing it, and I agreed.  The family conflict was never quite as funny, but it was for the best with the younger kids.  With high schoolers, a teacher labors just to keep their attention.  With the younger students, it is easy to entertain them, harder to control them.
GT was also under my supervision this week.  This confused some of the teachers at first, because they were used to me coming to their class to teach everyone, not just take a handful away.  

The lesson started off slow at first.  I had an idea of what I wanted to teach and was already developing a couple of specific lesson plans just for GT.  (See Form XIV on following page.)  I was, however, having trouble really thinking of something truly ludic.  Hence, the first class really had more of a dry class.  After it, I was able to come up with a game called Maître d’animaux.  In general, seeing as the students were in the gifted and talented classes, I tried to teach them some of the things that were less TPRS-oriented like Je suis and the other forms of être.  Ending with the game just helped them internalize some of the material and have fun.

This was also my first time to teach fifth grade GT.  They are a lot of quite intelligent kids, but really, really active and used to just jumping into doing their own things.  (With younger kids, it is harder to maintain a balance between lecture and attention getting instruction.)  This week with Mrs. White gone, I had been having some problems occasionally with class discipline, but fifth grade was sadly the worst.  There came a point were my raised voice was not enough to get the majority of them focused, and I came really close sending them all back to class.  I was angry for a few moments, and I informed the students calmly that they had upset me and why.  This really shocked them.  They calmed down quite a bit, and we finished up nicely.
Week 14: November 22-23

Short week with Thanksgiving this Thursday.  As an update about small groups, I am having more fun with them, especially as I am able to make some new lesson plans (following page Form XV) just for the smaller group and separate from the class ones.  Most of my basic lessons were designed with ludic aspects based on a large group inside its own classroom, so suddenly having two to five students inside the library was some new for me.  (Well, not so new when I remember about the five years that I was a literacy tutor at elementary schools in Norman and OKC.
Also with the short week, there were only certain classes on the schedule that I was able to see.  Amongst them is the class that I have been able to see more often that any other so far, Mrs. Pounds’.  Her class has become my initial testing ground for every lesson, and I have found it not always easy to control her kids and start a new lesson at the same time.  Last week, she was gone too, and I had just almost no luck with getting the lesson across to them.  This week I redid the lesson from the previous week since I knew that they hadn’t really received anything and that I also had developed it a lot more since.  The funny thing about TPRS lessons is that they often need to be revised, especially concerning the games.  
With me repeating the lesson now, Mrs. Pounds’ class, along with two other Monday classes, will all get to have a fresh lesson.  That will make it a little harder since next week I will be have to teach and edit a new lesson on the same day throughout three classes.  
Seeing how it was also Thanksgiving the following day, I had three classes cancel for one reason or another.  I spent part of this time watching first grade whose teachers had spread a giant piece of brown paper down most of the length of their hall.  The kids had been working hard to make either pilgrim or Native American costumes out of paper, and on Tuesday, they wore them and ate the traditional Thanksgiving lunch that the public schools serve while sitting in the floor of their hall.

Week 15: November 29-December 3

My final full week.  The lesson that I taught the most was Lesson 5 focusing on aller and avoir froid/chaud.  (See Form X.)  Towards the end of the week, I even began to use it instead of Lesson 4, which just went over les couleurs, whenever I was teaching a class for the last time.  The dynamics of which classes were taught more lessons were for the most part up to the teacher and the day they picked.  There were a couple of teachers, however, who decided that having me coming in another time before the end of the semester would be good and thus scheduled additional time.  I received a lot of hugs in those last sessions too.  
Mrs. White was back again.  With her being absent for a GT conference in Texas and then Thanksgiving the following week, I had not really seen her for several weeks.  Seeing how she also had a lot to do, she went ahead and let me teach her GT classes again.  This time we focused on parler, and since we were speaking about speaking, I tried to use a French accent as I taught.  It had varying effects on the classes.  Whenever I had to assert my authority more, I would go back to just using my normal accent (whatever that is).  Also, for the poor fourth grade class that had been my guinea pig the week before, I retaught them the lesson using Maître d’animaux.  
My video recording was also done this week in Mrs. Gentry’s class on Friday.  (See Form XVI for disclaimer.)  As discussed above, Mrs. Pounds’ class is generally hard to teach because the kids are so rambunctious, but this is also true of most of the third grade this year.  Mrs. Gentry’s class on the other hand is so well behaved, it is incredible, and they picked the day I was taping and was observed to be on their absolute best behavior.
Week 16: December 6-7

My final two days.  I am of course finishing early because of little sister’s graduation in Florida.  The kids are all missing me already.  My presence has meant a lot to them, and the effects will doubtless mean that Dr. Takano and other French teachers in Norman will have lots of students.  I was happy that for the classes on these last two days I was able to finish a small book that I had been making in French for them.  (It is at the back of the Journal but not integrated into the actually text.)  My time spent here at Madison was really reward in spite of the confusion.  

As a final remark about the possibility of having future student teachers at Madison, I would say that it is more than possible and that it would be greatly welcomed.  There is, however, the need for have a self-reliant student teacher who would be able to keep himself busy because of the absence of a full time participating teacher.  Keep checking with Madison.  They are in the process of trying to change that.  As far as openness, the teachers are great; however, the student teacher will also need to be able to make up their own material that would be appropriate for these grade levels, thus my extreme use of Total Physical Response Storytelling.  Send the student teachers though!  They want and need them!
