Drama and Literacy
Literacy education in Australia has been influenced by many and varied theories of literacy, and the literacy practices developed in schools are necessarily selections from available approaches based on theories. To discuss ways of teaching literacy to young students, a range of categories has been developed by teachers, curriculum writers, policy makers and researchers. There is constant pressure on teachers to adapt their practices for different learner groups and to changing departmental positions and community expectations, teaching rarely amounts to pure expressions of any of the approaches. Lately, the usage of drama elements to improvise literacy has become famously embedded in the curriculum.
Drama has a language all of its own and draws on various forms of literacy. Students develop literacy skills in many ways through the range of activities they participate in during the drama class. Drama as the most engaging and productive pedagogy for developing multimodal literacies and critical awareness, especially in the early years of school. At a time when the home lives of many young children are rich with opportunities to use multimodal literacies as part of everyday practices, particularly in their popular culture activities(Martello,2002).Drama has been associated more with pedagogy than with theatre studies. Most of its theories are generated more from education than theatre arts or performance studies. "Drama" and "theatre" generally refer to the process and the production, respectively. However, in classroom application, the focus should be shifted from learning drama to emphasizing the process of learning through drama. According Woodson (1999), activities that incorporate drama and theatre methods will be referred to as "dramatic activities." 

Dramatic activities are crucial to early literacy development because children can be involved in reading and writing as a holistic and meaningful communication process (Kerwin, 1985). He said that researchers have discovered that the mental requirements for understanding drama are similar to those for reading. For instance, the meaning of a reading is generally grasped in a transaction between the reader and the text. "Process drama" refers to a teaching method that involves children in imaginary, unscripted, and spontaneous scenes, in which the meaning is made from the engagement and transactions between the teacher and students (Schneider & Jackson, 2000). In addition, reading can also stand for a "process of interpreting the world," which endorses drama as a powerful learning medium because it provides a context for children to relate to their lived experience. McNaughton, (1997), said in writing development, children who experience drama also appear to be more capable of making appropriate linguistic choices as well as expressing opinions or suggesting solutions. Teacher in schools currently tend to adopt the idea of using elements of drama into their teaching subjects to add more vibrance and energy into their subjects which allows to students understand and as well enjoy the subject matter. Teachers view drama and theatre serve as teaching methods, rather than a set of curriculum models.
Martinez (1993) explained that in dramatic story re-enactments, children tend to act out or use puppets to informally perform the stories they recreate. Her research concluded that teachers can foster children's sense of story structure by encouraging dramatic story re-enactments, which promotes their narrative competence. For children from preschool to second grade, researchers have demonstrated that children who re-enact stories are better at connecting and integrating events to storytelling than children in a story reading group (Saltz and Johnson, 1974). Martinez (1993), further described how the teachers in her research supports spontaneous, child-initiated, and child-directed dramatic story re-enactment activities. They also used repeated readings, predictable stories, and intense response activities, and also incorporated with dramatic story re-enactments to promote literacy in younger kids.
Vocabulary proficiency plays a crucial role in children's literacy development. To introduce new vocabulary and facilitate learning activities with elements of drama, the teacher need create “Memorable event” which is recommended when introducing new vocabulary to children (Alber and Foil, 2003).To reinforce and extend comprehension, teachers could read students stories that contain the new vocabulary words. They may also ask students to act out the corresponding action or have them draw a word card out of the new vocabulary box, and act out the definition for other children to guess. For older children, Alber and Foil, (2003) suggest that teachers could ask them to create a skit illustrating the meaning of a vocabulary term and help the students to understand vocabulary in the context of literature by providing relevant literature pieces. 

Teachers need to be aware of that being fun, interesting, and entertaining is only one dimension of drama and theatre, which provides children with strong incentives to learn and to discover (Yun, 2003). McMaster (1998) said that drama can be an invaluable teaching method, since it supports every aspect of literacy development. From developing their decoding knowledge, fluency, vocabulary, syntactic knowledge, discourse knowledge, and metacognitive knowledge to comprehension of extended texts, drama and theatre in many ways educate children as a whole, and they offer children a more free and flexible space in which to grow and to learn.
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