      The main test used in my university is the College English Test Band four. That’ s a test consists of two papers with five sections in total. Paper One includes grammatical structure, vocabulary, reading comprehension, and cloze. The test is designed to measure the English ability of English learners with different language training backgrounds. It is intended to show whether those English learners have reached a given level of general language ability. The testees are expected to know the rudiments of English grammar and have a vocabulary size of a little more than 4,000 common English words. They are expected to understand mature reading materials of the kinds designed in general college courses. Paper Two includes listening comprehension and guided writing. It is designed to measure the testees’ ability of using English. 

      CET Band 4 is a proficiency test rather than an achievement test. It gives a general picture of a student’s knowledge and ability (rather than measure progress). It is frequently used as stages people have to reach if they want to be graduated from a university, get a job, or obtain some kind of certificate. 

      In the test paper, guided writing and modified Cloze with M-C items are used instead of free writing and the classic form with mechanical deletion, therefore, CET Band 4 is basically an objective test rather than a subjective one because it may involve tens of thousands of testees and a great number of test markers. To ensure the reliability of the test and the uniqueness of the scoring, CET Band 4 has to be an objective one.

      In order to judge the effectiveness of CET Band 4 it is sensible to lay down criteria against which the test can be measured. According to Harris (Harris1969), a good test should possess three qualities: validity, reliability, and practicality.

      Validity: a test is valid if it tests what it is supposed to test. The CET Band 4 is designed according to the syllabus of College English. Its content (I described in the previous part) demonstrates that it measures just the ability which it is supposed to measure and constitutes a representative sample of the language skills, structures, etc. which it means to be concerned. It can fulfill the testers’ expectation to measure the testees’ proficiency of English. 

      Reliability: 1. Before and after the CET Band 4 is held nationwide, the reliability tests are carried out. The average reliability quotient is very high. 2. Marker reliability in CET Band 4 is guaranteed by asking the test markers to attend a standardization meeting before beginning marking papers. Here the marking criteria are discussed to ensure the markers understand the criteria that are to be applied. The marking scheme is examined closely and any difficulties in interpretation are clarified. 

      At this meeting the markers have to conduct a number of assessment. In respect of Writing this involves reading the compositions on the test at a number of different levels. The markers are asked to assess these compositions and afterwards these assessments are compared to see if they are applying the same marking standards. The aim is to identify any factors which may lead to unreliability in marking and to try and resolve these at the meeting.

      Once the standardization has been completed there are still checks. In test of writing, sample scripts are sent in to be remarked by the supervisors so the process of ensuring reliability can be continued.

      Practicality: The CET Band 4 is held nation-wide. All the testees sit for the test in the same day and the test markers are chosen from a few universities to get together in three places to mark the papers, therefore it is very economical.

      From the analysis above, it is easily seen that the CET Band 4 is a good test.

      However, the test still has something for improvement.

      Almost every time the guided writing in paper two in CET Band 4 is to ask testees to write a text of genre Discussion with the guidelines. The structure is fixed in three parts: introducing the topic given and the opinion from party A (it is also given), the opinion from party B (given), and your opinion (not given). All the testees have to do is to copy down the guidelines or translate the guidelines into English (if they are not given in English) and under each guideline write 2 to 3 sentences to elaborate the guideline. Any test has its washback effect, test writing in such a way hinders the teaching of writing. Learners of College English lack the motivation to learn to write because the writing in CET Band 4 is so easy, they only have to spend several hours to get familiar with the structure of a text of genre Discussion, then everything will be ok as far as writing in CET Band 4 is concerned. Consequently, the writing score cannot really stand for the writing ability of the testee’s. Therefore, I believe that the guided writing part in CET Band 4 needs considerable changes in order to improve the learners’ factual writing ability. I believe that as many genres of guided writing as possible should be tested so that the testees may really learn some writing and the way of providing the guidelines should be changed. 
      With the development of economy and the joining in the WTO, China is in urgent need of the people who can read, write, listen and speak English. The present-exist tests are all designed to measure the testees’ English language ability of listening, reading and writing. There is not any nationwide test designed to measure the proficiency of spoken English. Therefore I would introduce an oral English test if I were in the position to do so. The following is the specification I recommend to the test.

      General statement of testing oral ability

      The objective of teaching spoken English is to develop the ability to interact successfully in English, and that this involves comprehension as well as production. The basic problem in testing oral ability is essentially the same as for testing writing. We want to set tasks that form a representative sample of the population of oral tasks that we expect testees to be able to perform. The tasks should elicit behavior which truly represents the testees’ ability and which can be scored validly and reliably.

      Test content: 

1. Operations

 The operation is to take part in oral interaction that may involve the following language functions:

      Expressing: thanks, requirements, opinions, comment, attitude, confirmation, apology, want/need, information, complaints, reasons /justifications

      Narrating: sequence of events

      Eliciting: information, directions, service, clarification, help, permission, (and all the areas above).

      Directing: ordering, instructing (how to), persuading, advising, and warning.

      Reporting: Description, comment, and decisions.

2. Text types:  Dialogue and multi-participant interactions normally of a face-to-face nature. 

Criterial levels of performance:

	
	Basic
	Intermediate
	Advanced

	Accuracy
	Pronunciation may be heavily influenced by L1 and accented though generally intelligible. Any confusion caused by grammatical/lexical errors can be clarified by the testee.
	Pronunciation still obviously influenced by L1 though clearly intelligible. Grammatical/lexical accuracy is generally high, though some errors which do not destroy communication are acceptable.
	Accurate in pronunciation, though some residual accent is acceptable. Grammatical/lexical accuracy is very high.

	Appropriacy
	Use of language broadly appropriate to function, though no subtlety should be expected. The intention of the speaker can be perceived without excessive effort.


	Use of language generally appropriate to function. The overall intention of the speaker is always clear.
	Use of language entirely appropriate to context, function and intention.

	range
	Severely limited range of expression is acceptable. May often have to search for a way to convey the desired meaning.
	A fair range of language is available to the testee. He is able to express himself without overtly having to search for words.
	Few limitations on the range of language available to the testee. Little obvious use of avoidance strategies.

	Flexibility
	Need not usually take the initiative in conversation. May take time to respond to change of topic. Interlocutor may have to make considerable allowances and often adopt a supportive role.
	Is able to take the initiative in a conversation and to adapt to new topics or changes of direction—though neither of these may be consistently manifested.
	Contributes well to the interaction and will take the initiative. Little strain is imposed on the interlocutor.

	size
	Contributions generally limited to one or two simple utterances are acceptable.
	Most contributions may be short but some evidence of ability to produce more complex utterances and to develop these into discourse should be manifested.
	Testees should be able to produce lengthy and developed responses and contributions.
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